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When thinking narrow-mindedly, commonly people think dance and academics as 
separates from each other.  In this society, one is thought to be as an expectation in order to 
better future opportunities, while the other is assumed to be an extracurricular form of 
entertainment in a much more informal setting.  However, what has constructed these pre-made 
assumptions and what happens when the two merge together?  Ironically, according to the 
Federal Law of Education “the arts – dance, media arts, music, theatre, and the visual arts – are 
recognized as ‘core academic subjects.’1  And yet, the arts are being eliminated from schools 
across the country, all the while “curricula and standardized assessments are beginning to place a 
strong emphasis on cognitive skills.”2  Several research projects have argued that including 
dance in a child’s life when they are toddlers enhances the development of specific areas of their 
young brains, such as cognitive skills.  When anyone participates in dance, they are asking a lot 
from their brain that of which requires them to think on their feet and multitask in both body and 
mind.  Because of this activity, both physically and mentally, children gain advantages in 
applying this brain development in the demands of their academic curricula.  Therefore, with this 
analysis, the significance of incorporating dance into an academic setting will be explored and 
defined, specifically within the elementary level age groups so that the affect of the brain 
development is more enriching for future purposes. 
   It is important to first introduce the idea of dance and what qualifies as dance when 
advancing the brain development.  First, I want to provide the stereotypical perspective that the 
public assumes when dance is considered to be subordinate to the classic rigorous academia 
found in our schools.  A year ago, TEDEd released an article, titled “Why Dance Is Just as 
Important as Math in School,” that transcribed an interview with Sir Ken Robinson, who argues 
that dance should be considered just as significant.  He started out by saying that “before the 
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lecture, I tweeted the title ‘Why Dance Is as Important as Math in Education.’  I had a lot of 
positive responses and a number of incredulous ones. One tweet said, ‘isn’t that going to be one 
of the shortest lectures ever?’  Another said flatly, ‘Ken, dance is not as important as math.”1 
This certainly provides us readers of the perspective the outside world has on dance.  It is 
noticeably underestimated and the interview carries on with Robinson speaking more on the 
significance that he believes dance has in the education systems.  To Robinson, dance “is the 
physical expression through movement and rhythm of relationships, feelings, and ideas.  Nobody 
invented dance.  It is deep in the heart of every culture throughout history; dance is part of the 
pulse of humanity.  It embraces multiple genres, styles and traditions and is constantly evolving.  
Its roles range from recreational to sacred and cover every form of social purpose."3  This is 
dance at it’s finest and in its most wholesome form.  This is how dance should be taught in 
classrooms.  Robinson goes on to describe the significance of dancing in a communal form, 
rather than individual dancing.  He states, “Dance education has important benefits for students’ 
social relationships, particularly among genders and age groups.  Many forms of dance, 
including ballroom, are inherently social.  They involve moving together in synchrony and 
empathy, with direct physical contact…as a result of dancing together, there was a demonstrable 
improvement in students’ abilities to cooperate and collaborate…students showed an increased 
acceptance of others and…treated others with more respect.”4  This is seemingly increasingly 
relevant in the lives of our students today because of how students are becoming less and less 
interactive with each other due to the increase in technology usage and the dependency to talk 





On a similar note to the standards defined my Robinson, according to Deidre Sklar, there 
are five premises that apply when approaching dance.  She does specify that these premises be 
applied to cultural dance(s); however, it appears that these qualities could apply to anyone who 
may not be familiar with the dance culture as a whole.  Furthermore, there is a fine controversial 
line as to what qualifies as a cultural dance, making this article seemingly appropriate for any 
encounter dance or movement qualities.  The first premise is that “movement knowledge is a 
kind of cultural knowledge” In this ideal, Sklar is calling her readers to approach dance like a 
language in the sense that it is essential to the dance style in terms of cultural meaning and 
significance, giving the dance itself a sense of purpose.  This idea could also be explored through 
imagery and personal interpretation through experience to create analogous meaning to 
movement.  Alongside that idea, her second premise is “movement knowledge is conceptual and 
emotion as well as kinesthetic,” where understanding the art of dance not only comes from 
comprehending it in an academic manner but also through physical activity/movement.  In a 
dance class, everyone becomes a kinesthetic learner by getting the most out of the intention of 
the movement through individual execution and exploration.  The third is rather self-explanatory: 
“movement knowledge is intertwined with other kinds of cultural knowledge.”  Similarly to the 
previous premise, Sklar is including the concept of the variety of ways one could interpret a 
singular form of movement with a range of cultural knowledge.  Sklar then introduces the 
concept of “look[ing] beyond movement to get at its meaning.”  In any form of presentation, 
such as music, media, movies, literature, etc., while a common audience all view a common 
entity, one may gain a different understanding than the person next to them.  Therefore, with this 
premise, as dance is not always straightforward in its meaning, it is essential to look beyond the 
façade and into the abstract world of interpretation to gain an alternative intention of movement.  
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And lastly, “movement is always an immediate corporeal experience.”  Sklar’s lists this as her 
last premise for approaching dance and cultural movement in regards to the “empathetic 
kinesthetic perception” referring to the interconnectedness between movement and emotions that 
of which could help further define the movement.5  Through these five premises of movement, 
any reader of Sklar’s article are provided with an inside look on the characteristics that make up 
the essence of dance.  With that being said, can these premises be incorporated into a classroom 
in a productive and related method without being a distraction to standard classroom 
expectations?  
 According to Faber Rima, one way the education world can implement dance is through 
the Isadora Effect.  This concept she expands on in her article “Dance and Early Childhood 
Cognition: The Isadora Effect.”  Rima expresses the same sort of concern in which society 
separates dance and education.  She notes that the “current mindsets for ensuring young 
children’s access to dance have changed, but not entirely in relation to persons’ understanding of 
the benefits of early dance experiences for children.”6  It was not until the turn of the millennium 
did dance companies begin incorporating classes for children around the age of five.7  So, while 
the Isadora Effect may not be a specific method to lead children to achieving advanced cognitive 
development, the idea of the Isadora Effect is to open the doors for children to the creative 
aspects that come with dance experiences, similarly to those described by Sklar.  Isadora Duncan 
is known quite famously in the dance world as the Mother of Modern Dance.  Throughout 
history, dance had been for social purposes and was limited in reaching a certain quality of 
freedom.  It was not until Duncan did dance begin to break boundaries in creative exploration – 
“Duncan discovered the freedom of natural dance movements…By seeking movements that 
were natural to the body and emotionally expressive, she returned to the roots of movement.  Her 
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body was her vehicle for thought and communication.”8  Not only did Duncan explore this on 
her own body and other dancers, but she also introduced this movement to children where she 
“emphasized children’s natural movements such as runs, skips, and flowing or expressive 
gestures.”9  Through this creative process, all who are involved with this dance experience of 
modern dance were provided with a corresponding brain activity that stimulates everyday brain 
functions, whether through dance or not.  Therefore, when using the term “The Isadora Effect,” 
one can interpret that “as a metaphor for cognitive development through movement because 
Isadora Duncan changed the focus of dance from and artificial replication of dance steps and 
patters to an expressive and natural movement vocabulary that communicates ideas.”10  On 
another note, within Rima’s article she introduces the perspective of Jean Piaget, a dance 
educator who conducted further research regarding the relationship between movement and brain 
development.  It is Piaget who “would argue that all young children are kinesthetic learners and 
understand the language of bodily motion.”11  Based on Piaget’s studies, 
Persons with Bodily-Kinesthetic Intelligence demonstrate fluency of body movements as 
a whole or in parts, the capacity to work skillfully with objects, the use and understanding 
of movement vocabulary, and the ability to problem solve in movement.  Kinesthetic and 
Spatial Intelligences are basic to dance.  The dancer moves through and organizes space in 
spatial patterns and designs.  The elements of dance involve body coordination and 
awareness in relationship with others in space, time, and use movement qualities or 
energies.  The learning of sequences and patterns in the geometry of space also develops 
Mathematical-Logical Intelligence.  Dance, which is usually performed to musical 
accompaniment, is a bodily interpretation of music and sensitizes Musical Intelligence.  
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Educators have observed that the collaborative, verbal communication related to the 
physical processes of dance enhances Linguistic Intelligence.12 
With this study alone, the cognitive involvement that comes with dance is brought into 
consideration through a variety of forms of intelligence.  All of which these intelligences can be 
used inside a classroom, conjoining dance with academia.  It is through the patterns and demands 
of dance discipline do children develop parallel brain functions that apply to daily lifestyle.  
When not thinking about this kind of application of movement to dance, it becomes evident that 
children develop the kind of cognitive thinking that links meaning to movement.  When a child is 
an infant they already begin to pick up on the meaning of their parents’ heads nodding “yes” or 
“no” without verbal communication.  The shaking of the head becomes learned that one or the 
other is a symbolic meaning for what is being non-verbally communicated to the child.13  While 
nodding of the head is not nearly as complex as dance movement, it is still a form of movement 
that conveys meaning as Duncan had explored through her own natural movements.  Therefore, 
in reference to Sklar’s premises of dance, the nodding of head could be argued as a form of 
cultural knowledge through movement as perhaps not all use their heads to communicate “yes” 
or “no.”  This kind of knowledge is attained through learning from individual experience.   
 Similarly to Isadora Duncan’s perspective on the value of experience the freedom of 
dance, Sondra Horton Fraleigh, author of Moving Consciously: Somatic Transformations 
Through Dance, Yoga, and Touch, expresses that “learning takes place through movement, not 
through dialogue, even as explanations may aid the total process.”14  Fraleigh goes on to explore 
the significance of somatic practices that of which is experienced with a body and mind dualism 
that extends consciousness through various forms of movement.  Through the sense of touch by 
dance, the learning experience is enriched because of how one would react to whatever they had 
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encountered.  Fraleigh includes a study that was conducted by her colleague Karin Rugman, a 
university professor in dance who has managed various studies of research on students who 
experience a mental shift (emotionally and cognitively) through exercises that are similar to 
contact improvisation.  Within this particular chapter, Rugman reveals that with her process of 
teaching, students gain knowledge through a process of experience, discovery and 
communication.15  Through the sense of touch, students are exhibiting experiential learning that 
of which would benefit students in such a way where they consciously connect to their own body 
learning through kinesthetic sensitivity.16  By learning through discovery, a way of learning that 
can easily be incorporated into classroom activities through movement or by asking questions, 
“students begin to engage with their kinesthetic sensitivity, they develop a more authentic sense 
of themselves and are in a position to begin exploring with a sense of openness and freedom, 
[allowing them to be] more receptive in their response to movement possibilities.”17  Seeing that 
dance is a method of movement that is kinesthetic, this sort of exercise as an individual or with 
another would benefit in a multitude of ways.  And lastly, this exercises incorporates the use of 
communication, a cognitive skill that is necessary in several aspects of life.  As summarized by 
Sklar’s five premises where an individual motion has a meaning tied to it that creates a kind of 
non-verbal communication, Rugman notes that through the act of sharing the emotion tied with 
their exploration of movement allows them to “express a connection to what is happening for 
them in their present lives”18 providing “a valuable tool in helping students gain self-knowledge, 
confidence, creativity, and connection though supported self-enquiry.”19  All of which these 
qualities can be seen in a formal classroom setting, while typically not demonstrated through 
movement, but rather through verbal discussion.  All in all, according to Fraleigh, the benefits of 
somatic practices are the “continuous interaction between and organism and its environment 
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[which] allows the organism to survive and grow.  Perceptual activity of the voluntary somatic 
nervous system allows individuals to receive sensory information as they consciously react to 
others and environmental changes.”20  Therefore, this directly relates to the application of 
movement activities in a classroom based on this idea that through applied kinesthetic learning, 
children are gaining knowledge by voluntarily experiencing the information for themselves and 
applying it to their own brain development processes, making it possible to include such 
curricula into a formal lecture space.   
 This is further explored in a study that was conducted by Miriam Giguere, students who 
participate in dance gain a variety of forms of development, both physically and mentally.  In 
Giguere’s academic journal, “Dancing Thoughts: An Examination of Children’s Cognition and 
Creative Process in Dance,” she focuses on a group of sixteen fifth graders who were studied in 
such a way where Giguere gained insight on their ultimate perspective towards the creative 
process of dance.  By observing videotapes of the ten sessions, conducting interviews with the 
students, reading their daily journal entries, and their brainstorming sheets, Giguere was 
convinced that cognitive development truly does benefit from dance activities.  Through a 
tedious process of recording the methods of creativity that was used by the students, Giguere was 
able to narrow down which forms of movement could affect cognitive skills.   There was three 
summary observations found from this research: “1. Cognition, as defined by educational and 
cognitive psychology, is recognizable in the process of creating dances.  2. Specific cognitive 
strategies can be identified that describe the creative process in dance as seen in the children in 
this study.  [And] 3. both individual and group cognitive strategies are present in the creating of 
dance.”21  It is through these three observations can one be led to believe that dance not only 
exposes children into the world of the arts, but also provides them with their tools for thinking in 
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a creative process.  Specifically “the third observation provides an opportunity to reflect on the 
suitability of dance to provide a dance group creative experience for children in school.  It 
highlights the importance not only of dance making as part of the movement curriculum, but the 
validity of designing learning experiences that allow for opportunities to create dances with 
others.”22  On this note, Giguere is diligent in remarking one particular cognitive skill that is not 
just necessary in classrooms, but in daily lifestyle as an individual.  Through this experiment, 
considering that the control group of students were asked to create their own sequence of 
movement without any sort of prompt or direct guidance from an authoritative figure, they were 
put into a situation that required them to problem solve.  Giguere states “that finding a problem 
or identification of a question to answer or area to investigate can be a key component in creative 
productivity.”23  On this note, not only were these children prompted to problem solve for 
themselves, but were also required to collaborate with their peers to further investigate.  This 
collaboration in itself is a form of cognitive skill because “collaboration in the educational 
process allows other children to be part of that scaffolding process.”24  According to “A Pilot 
Study of Classroom-Based Cognitive Skill Instruction: Effects on Cognition and Academic 
Performance,” “improving cognitive skills could lead to better academic performance: if students 
could think more quickly, hold more information in mind, and solve problems more efficiently, 
they would be better able to learn in the classroom.”25  Even though the study that is described in 
this particular article does not use dance or movement as a method of measuring cognitive 
development in their study group, it was enunciated that by implementation through physical 
activity, cognitive development was outwardly noticeable amongst the children who participated 
with this research.  These activities allowed students to learn both visually and kinesthetically as 
they applied the concepts of the games that were provided to them to other aspects of life.  The 
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games that were chosen “taxed fluid reasoning, working memory, and processing speed across a 
variety of domains (visuospatial, semantic, numeric).”26  The results of this study proved that the 
group of students who participated in these sorts of games had achieved academic success with 
higher assessment scores, specifically in mathematics.27  Seeing the affects from this study and 
Giguere’s study, it is safe to assume that dance can achieve the same sort of brain activity to 
mark academic success in younger children, perhaps with a focus on mathematical concepts.  
Movement exploration, as described by the Isadora Effect, can incorporate testing of the memory 
and numerical domains of processing.  Thinking about dance from this perspective, it is certainly 
evident that when creating a sequence of dance movement into choreography, one will need to 
remember what they did from one motion to the next, testing memory.  As stated above, since 
dance goes side by side with musical accompaniment, there is a certain standard of musical and 
numerical patterns that need to be understood to achieve a cohesive dance sequence.  Not only is 
mathematical theories used in this way, but also when organizing the formations of dance 
through space as the geometric aesthetic is put to the test in understanding what looks visually 
pleasing in terms of staging.  Furthermore, the patterns that are demonstrated through music 
accompaniment explore the cultural aspect and abstract purpose(s) of dance that is described in 
two of Sklar’s five premises.  In a way, dance is an exercise of patterns that of which allows 
activation of various brain functions.  While time in the classroom for academic conceptual 
development is necessary, educators should not be closed off to the idea of incorporating 
kinesthetic methods of learning into their lesson plans.  Multiple sources of similar studies have 
noted the significance and need for further development towards incorporation of movement into 
academia – “A teacher’s role, consequently, is to build ways for the child to grab onto new ideas 
within this zone of proximal development, effectively scaffolding the way to new 
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understandings.”28  “Ultimately, it may be possible to use cognitive, academic, and neuroimaging 
measures to predict benefits from particular interventions and tailor interventions to individual 
students.”29  With these kinds of research projects illuminating the possibilities, the arts certainly 
cannot continue to be depleted from schools’ curricula as it seriously does hold a profound effect 
on students who are involved.   
 For the final thoughts, turning back to Sir Ken Robinson, when asked if the arts should be 
taken out of the education systems, he quickly responds with, “Of course not…There is a 
persistent myth that arts education is for the gifted and talented, but we know that the arts benefit 
everyone regardless of their vocational pathways…We don’t teach math solely to create 
mathematicians, and we don’t reach writing solely to create the next generation of novelists.  The 
same holds true for the arts.  We teach them to create well-rounded citizens who can apple the 
skills, knowledge and experience from being involved in the arts to their careers and lives.”30  
Educators cannot be expected to simply ignore the arts for the benefits of their students.  As 
clearly demonstrated by most of these scholars, the connection between dance and brain 
development is certainly present and is often overlooked.  One cannot argue that dance is solely 
a form of extracurricular entertainment, as it reportedly has both physical and mental benefits 
that end up being revealed in formal academic assessments.  If the education world conjoined 
with the dance world, the possibilities of children’s development might be endless and the 
lifestyle that a child would lead could be completely different from the reality that is lived by 
students in this present day.  The exploration of movement is a form of activity that sheds light to 
finding freedom in movement, advancement in conceptual understandings of patterns and visual 
effects, and mental application to exhibiting intention.  Therefore, the only remaining question is 




 The main inspiration for this thesis was the fact that I was bringing together two of my 
passions to conduct worthy research.  When I was three years old I was admitted into a ballet 
class, where I started finding my passion in dance.  I also discovered that I wanted to be a teacher 
when I grew up.  I know that most children say that they will be one thing when they grow up 
one day and then the next day it will change.  I actually never changed my dream of becoming a 
teacher.  I am very passionate about education and while I’ve been a student for most of my life, 
I did not only learn the content that was taught to me.  I was also always observing my teachers 
and how they interacted with their students.  I very quickly was able to notice how each of my 
peers learned best, so I kept track of how the teachers failed or succeeded in motivating the 
student.  I always kept note of what works best and how I might be able to use these methods one 
day in my classroom.  But I was not a great student; I certainly struggled because I discovered 
that I learned differently than my peers around me.  What I realized, and how this project comes 
together, is that I learned kinesthetically and visually, which is the common practice in a dance 
class.  The coordination that young dancers need to participate in a basic dance class is extremely 
advanced and it helps with their ability to multitask in other scenarios, i.e. a classroom.  The 
students, who did extracurricular athletic activities, were the ones that proved to be more 
successful in their methods of learning than those who did not.  With this project, I not only 
wanted to challenge the systems these days with their belief that having programs for the arts in 
school is a waste of funding, but I also wanted to discover why students who actively balanced 
their lives inside and outside of the classroom were noticeably different thinkers as students.  I 
think the main starting point was just beginning my research there.   
 14 
This project honestly began when I took I Am Therefore I Dance class back in junior 
year.  I was inspired in having talked about the significance of teaching dance and I wanted to 
further that research that was already conducted to have a better understanding of the psychology 
behind it.  Seeing that I was going into college already having knowledge that I was going to be 
an academic schoolteacher upon graduation, I found where dance could still be present in the 
future.  I discovered, that through my experience of teaching in the high school classroom over 
the years, students are no longer familiar with having movement during the class periods.  In 
elementary school, students acted silly and moved around during classroom activities, but that is 
underestimated in the classroom at the high school level.  However, when I explored bringing 
movement to our activities and discussions, the students felt a bit awkward and opposed at first 
but they were eventually convinced that it could actually be game changing to their learning and 
attentive skills.  While this is not necessarily an experience that I had in my role as a dance 
major, it was one where I decided to take my own advice and look at my dance teachers now to 
see the methods they would use to get through to each of us.  Using various movement 
techniques in combinations to loosen up our bodies and wake up our brains are experiences that I 
find could be useful in an academic classroom, precisely for the purpose of waking up our 
bodies.  Experiencing some choreography creative activities not only sparks a function of the 
brain to process and coordinate the movement, but it also allows the students to express 
themselves in a way that they may not have otherwise have turned to.  I think that there’s so 
much more relationship between dance and the academic world than people realize, which is 




 This process was fairly standard in regards to any research project.  I simply found 
sources of inspiration and decided to add my own twists to the project so as to make it a piece of 
myself.  It all started in the I Am Therefore I Dance class.  We discussed the significance of our 
relationship with dance and how we view dance outside of the typical performing arts image that 
first comes to mind.  Becoming familiar with Deidre Sklar’s cultural approaches to dance was 
when I first realized the similarity these concepts were to multiculturalism ideals in the 
classroom.  We explored these concepts as a class and I further explored them in this paper to 
lead me to the cultural impact that dance could have on any child.  I then started making my 
observations on teachers and started taking my own notes of what they did to keep their students 
engaged, similarly to a standard classroom setting.  I was watching how they kept the dancers 
engaged, motivated, and how the structure of the class was prepared to prepare us for the final 
combination.  I used to narrow-mindedly think that scaffolding was a technique that would not 
be needed outside of an academic classroom setting, but it certainly occurs simply from warm-up 
to across the floor.  To develop and explore these ideas, I took up a job where I was to teach 
dance to little ones at a small studio.  The level of difficulty of the methods I had wanted to use 
were certainly downplayed for their age group; however, I got to see the way their cognitive 
development processed the exercises we did in class during its early stages.  This paper mentions 
how cognitive development improves a student’s processing capabilities and general academic 
performance.  The cognitive part of the brain is key to develop of any student learning something 
new.  It was interesting to see this at work when the young dancers were interpreting or imitating 
what I was saying or doing so as for them to instruct their bodies to that themselves, whether that 
be something simple like standing in first position or instructing them to dance like they’re 
happy.  I think then the challenge for me is realizing and understanding that these students are all 
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processing the same thing in very different methods of learning that would work best for them.  
Therefore, it’s hard to determine what would work best and what wouldn’t for the class as a 
whole.  I want to make sure that the practice of allowing students to learn cognitive skills 
through dance in an academic setting is turned neither away nor ridiculed.  The research I have 
undertaken has proven otherwise, and I think that I would now want to explore further into the 
psychology of it all and perhaps investigate at actual schools where they have or may not have 
dance programs and see how that might affect the students in their academic careers.   
 
Section 3: 
 Generally speaking, I find that my paper illustrates what I want it to illustrate. Like I 
mentioned in the previous section, I would like to conduct my own observations that are very 
specific to this project in the field with schools and students whom I already am familiar with.  
Specially speaking, since the TEDEd blog article talked about molding the students into “well-
rounded citizens” through the supplemental access of the arts, I would be curious to investigate 
at my elementary and middle school.  One of their biggest aspects of their mission statement is to 
develop the whole student, through academics and the arts.  I was lucky enough to be exposed to 
the arts on and off campus and I think that I was able to gain the skills of respecting others, 
collaborating, being in a community, sharing the space, and expressing my creativity.  I would 
like to see if the students realize this at the age they are at now.  I certainly did not realize it until 
I was older and gained an appreciation for these things.  Actually communicating with the 
students would have provided me with a new set of data that I think would have been really 
interesting to collaborate with the rest of the research within this paper.  On the other hand, I am 
really excited to have learned the cognitive processes that are similarly found in the brain during 
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a dance class and an academic class.  I think that this research gives me more excitement in 
regards to how the brain actually processes and develops movement and makes the connections 
to what is being demonstrated into the body and mind.  I wish that I could get personal 
testimonies in relation to how a student might believe they are affected through dance and how 
they can use cognitive skills needed in rehearsals in their academic lifestyles.  I think that the 
psychological study of the relationship between dance and academia would provide different and 
more average answers, versus a personal opinion from the students themselves.   
 
Section 4: 
 In 5 years, I hope to be teaching in my own classroom, at the school of my dreams, 
teaching high school English Literature.  It has been a dream of mine for so long that I am really 
looking forward to the reality being so close. Being a part of the dance community at LMU has 
certainly taught me some lessons and it has improved my understanding and performing of 
dance.  I would be lying if I said that the years did not have it’s ups and downs, and I certainly 
felt sometimes I was burnt out with the expectations the dance world has.  Leaving the dance 
major, knowing that I will not be pursuing a professional career, has me filled with humbleness 
and respect for my peers because I know that they will work their magic on the world and they 
will captivate audiences in whatever form of dance they so choose to pursue.  While I am 
saddened that I will no longer have dance at my fingertips and that it will no longer be a huge 
part of my life, I’m excited for what the education world has to offer me.  To keep dance in my 
life, and to put these concepts of academia and dance having cognitive development significance, 
I want to be able to have dance available to my students at the high school I work at.  Whether 
this dance opportunity be through an after school club or an actual class that is offered to the 
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students, I want to make sure that it is available for the students because of how it helps in so 
many different ways.  I think that through this thesis project I have gained new insight and focus 
on what works best for certain types of students and learners.  Also, how to change plans quickly 
so as to fit the needs of the students, whether that is for them to understand better, for them to 
actively participate, or their age.  I am willing to put more research into this paper so as to look 
further into what would be more alternative options in instilling dance in a classroom. 
 Looking further than the close upcoming years, and about ten more years into the future, 
I see myself climbing the ranks at my school and making changes.  I have a lot of big plans for 
how I want to be an effective teacher with my students.  There are English and dance teachers 
that I have very clear memories of to this day and I want to be that for some of my students in the 
future.  Whether the changes I make in the classroom are dance related or simply a major change 
in the education system.  I want to further making a difference by being principal one day or 
having a position in the admissions office.  I definitely see myself staying in the education world 
of things in the future.  I haven’t been able to imagine anything else since I was three years old.  
I definitely do not want to stop here at my own education.  I think that because I have studied the 
benefits of all kinds of education, I strongly believe that an individual can never stop learning.  
Therefore, I do not think that my learning and exploration in dance has ended, despite not having 
a professional dance career post graduation.  I think that no matter what, I see myself educating 
myself in whatever seems relevant at the time and would benefit my students, my school, and 
myself.  I’m leaving college feeling confident about the future and really excited about what 
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